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Dear all,

The developmental teaching group have spent our weekend constructing documents
about the course that we hope will correct some of the (mis)information that has been
circulating about the new pensumliste. These include a statement about the history and
context of the course, and the reasons why it was revised and why the pensumliste now
looks different. In addition, we have written an extended pensumliste with a description
of each and every text that was included. I also attach the lecture structure so that it is
easy to see how each assigned reading fits in to the course. As I made clear last week,
the textbook was chosen precisely for its focus on sociocultural approaches. Please do
let me know if you would like to actually look at the textbook, I'm very happy to share
my access.

We hope that it is clearer by reading this that a diversity of perspectives is absolutely
present in the pensumliste and that the course itself gives ample space to sociocultural
contexts/approaches. Furthermore, although particular texts are absent from the list,
their perspectives are often represented both in the textbook as well as in other texts
who adopt, expand or explicate some of these foundational theories (e.g. those of
Vygotsky, Stern, Bruner, Winnicott, Butler etc.).

Finally, while I hope these documents will help, I would like to appeal to you all to be
mindful that we have a number of junior tenure-track assistant professors teaching on
this course (some for the first time), and a primary concern of mine is that their ability
to teach with authority is not compromised.

Best
Victoria.

From: Simo Kgppe <simo.koeppe@ psy.ku.dk>

Date: Sunday, 18 December 2022 at 13.49

To: SAMF-PSY-prof-lek-adj-post-doc <PSYK+psy-vip+@ibt.ku.dk>
Subject: Abent brev

Fra en gruppe af humanvidenskabelige forskere og undervisere pa Institut for Psykologi

(Sofie Boldsen; Frederik M Bjerregaard-Nielsen; Anders Essom-Stenz; Bjarne Sode Funch; Andrea
Hyldig; Torben Bechmann Jensen; Benedikte Kudahl; Simo Kgppe; Tone Roald; Lea Isabel
Sidenius; Sebastian Tobias-Renstrgm; Katrine Zeuthen)

Dansk og English

Keare kolleger og studerende

Vi er en del kolleger (bl.a. fra den humanistiske forskningsklynge), der gerne vil bidrage til den
debat, der verserer i ojeblikket, med vores syn pa de problemer, som vi oplever, de
studerendes blokade kan ses som en reaktion pa. Vi vil derfor sege at sxtte nogle ord pé vores

opfattelse af, hvad det er for udfordringer, vi som uddannelse stir overfor. Dette vil vi iser
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Antal sider er angivet som normalsider [NS]

Adolph, K. E. (2000). Specificity of learning: Why infants fall over a veritable cliff.
Psychological Science, 11(4), 290-295. [16 NS]

This empirical paper looked at 9-month-old infants to address if experience with an earlier-
developing skill (sitting) transfers directly to a later-developing one (crawling) — when infants
try to judge if a distance is safe for them to cross. They found learning does not transfer, and that
each motor milestone brings its own coordination challenges between perception and action.
This shows both a continuity and discontinuity in development, and highlights the importance of
considering different abilities (such as motor, posture, and understanding the physical
environment), have to be considered in integration when looking at development.

Ahnert, L. (2021). Attachment to child care providers (Chapter 4). In R. Thompson, J. Simpson,
& L. Berlin (Eds.). Attachment: The fundamental questions, 31-38. The Guildford Press. [8
NS]

This chapter supplements Ulfert et al. (2019) and discusses the significance of children’s
relationships with childcare providers. The chapter reviews literature on how child-care
provider relationships have been assessed, factors that predict the quality of child-care provider
relationship, how child-care provider attachment differs from child-parent attachment, and
correlates with child development (e.g., child stress-management, classroom participation and
academic success). It is argued that child-care provider relationships in many aspects are
similar to the child-parent relationship but at the same time, differ both functionally and
ontogenetically from the child-parent attachment.

Aknin, L. B., Broesch, T., Hamlin, J. K., & Van de Vondervoort, J. W. (2015). Prosocial
behavior leads to happiness in a small-scale rural society. Journal of Experimental
Psychology: General, 144(4), 788. [21 NS]

This empirical paper looks at prosocial behavior (giving) and its emotional effect in a cross-
cultural context. They found that in a small-scale rural society that have little influence from
‘WEIRD'’ (i.e., western, educated, industrialized, rich, democratic) contexts, they nevertheless
display similar positive emotions after prosocial actions, suggesting together with previous
findings that emotional rewards of giving can be observed in a range of societies and cultural
contexts.

Baustad, A. G., & Bjernestad, E. (2020). Everyday interactions between staff and children aged
1-5 in Norwegian ECEC. Early Years, 1-15. [21 NS]





Decades of research demonstrates that the quality of care in childcare institutions has lasting
associations with children’s development and academic success. In particular, ‘process quality’
has been found to directly affect child development. It is largely agreed in the field that the most
important aspect regarding process, is the childcare providers’ interpersonal and interactive
skills, i.e. how the care providers create warm environments with rich learning experiences.
This empricial paper supplements Ulfert et al.2019. It describes and discusses a recently
developed method for observing and assessing interaction quality between care provider and
children in the Norwegian childcare context: The CIP-scales, an observation tool, originally
developed for assessing process quality in Dutch center-based childcare, but recently also used
in two scientific studies in Danish childcare institutions.

The development of the CIP-scales was inspired by theory and research about attachment,
prosocial development and developmentally appropriate practice, and knowledge about this
instrument is considered particularly relevant for future Danish psychologists who are often
employed in PPR where observation in childcare centers constitutes an important part of the
work.

Begus K, Southgate V (2018) Curious learners: How infants’ motivation to learn shapes and is
shaped by infants’ interactions with the social world. Active Learning from Infancy to
Childhood, eds Saylor M, Ganea P (Springer, Cham.), pp 13-37. [26 NS]
https://doi.org/10.1007/978-3-319-77182-3 2

This chapter first reviews the main theories on curiosity, from initial proposals framing curiosity
as a drive, to more recent positions including neuroscience of curiosity. It then reviews how
curiosity has been studied and thought about in early development, with the focus on infant
behaviours that show infants take an active role in acquiring information and modulating their
learning according to their interests. This chapter aims to highlight the importance of
investigating young children’s intrinsic motivation for learning, particularly in the domain of
social learning.

Berent, I. (2021). Can we get human nature right? PNAS, 118, 39. [12 NS]

This is a theoretical paper exploring the pervasiveness of our psychological tendency towards
thinking in terms of nature versus nurture. It touches upon numerous important psychological
principles including including dualism, essentialism, innateness and embodiment to explore why
the nature-nurture wars persist in spite of clear evidence for the contribution of both.

Berl, R. E., & Hewlett, B. S. (2015). Cultural variation in the use of overimitation by the Aka
and Ngandu of the Congo Basin. PloS one, 10(3), e0120180. [27 NS]

An empirical paper reporting on a study investigating social learning in different cultures,
specifically in two traditional societies with little interaction with the Western world. The paper
and the findings raise questions about what is universal about how we learn from others, and
what is culturally defined. It also highlights why it is important to conduct psychological studies
cross-culturally.

Bian, L., Leslie, S. J., & Cimpian, A. (2017). Gender stereotypes about intellectual ability
emerge early and influence children’s interests. Science, 355(6323), 389-391. [8 NS]





This empricial paper provides a different angle to the topic of social learning by addressing not
how we acquire knowledge from others, but what we learn about ourselves while growing up in
a society. Gender stereotypes are pervasive and have great influence on lives of individuals and
society at large. This empirical paper investigates when and how gender stereotypes about
intellectual ability emerge in children, and brings forward topics relevant for developmental
psychology as much as for sociology and humanities.

Cascio, C.J., Moore, D., & McGlone, F. (2019). Social touch and human development.
Developmental Cognitive Neuroscience, 35, 5-11. [17 NS]

This is a review article on the phenomenon of ‘social touch’, a particular type of affective touch.
The article considers how social touch is defined from both a bottom-up factors (the role of c-
touch fibres in the nervous system) and top-down factors (including culture, relationships,
context, and gender). It reviews the importance of social touch for healthy infant and child
development and touches on its role in developmental disorders like autism.

Chu & Schulz (2020). Play, Curiosity and Cognition. Annual review of Developmental
Psychology, 2, 317-333. [24 NS]

This theoretical paper first reviews different theories on what is play and why we play
throughout or lifetimes, from emotional, cognitive, and social perspectives. It then proposes a
novel view on play and examines how play links to curiosity, the core drive that motivates
learning. It provides a rounded picture on how psychologists have thought about play and
stimulates new ideas about how children explore and learn about the world and other people
through play.

Collins, W.A., Welsh, D.P., & Furman, W. (2009). Adolescent romantic relationships. Annual
Review of Psychology, 60(1), 631-652 [27 NS]

To supplement Siegler’s chapter 13 (which focuses on friendships and peer status), this article
provides a comprehensive review of the research field of romantic relationships in adolescence.
1t covers the principal theoretical frameworks through which the topic is studied, methodological
considerations, and empirical findings on the features of adolescent romantic relationships that
seem most relevant to people’s functioning and development.

Csibra, G., & Gergely, G. (2011). Natural pedagogy as evolutionary adaptation. Philosophical
Transactions of the Royal Society B: Biological Sciences, 366(1567), 1149-1157. [20 NS]

Theoretical paper discusses what is unique about human social learning. Natural pedagogy is
one of the most influential recent theories on social learning in infancy. This paper extends the
theory and puts it in the context of comparative literature, examining other animal species that
learn socially, identifying what is human-specific, and how evolution brought us to where we
are.





Feigenson, L., Dehaene, S., & Spelke, E. (2004). Core systems of number. Trends in Cognitive
Sciences, 8(7), 307-314. [17 NS]

This brief theoretical review paper summarizes decades of research on how we think about
number across development. They identify two crucial systems that contribute to this ability,
one system for representing large, approximate numerical magnitudes, and a second for the
precise enumeration of small number of individual objects. The paper reviews evidence for
both, for their independence, as well as for their universal presence in humans. The paper
also discusses the limitation of these systems and how they together contribute to the
complex mathematical thinking that humans are capable of — which is influenced by, and
learned via, cultural contexts and institutions.

Feldman, R. (2007). Parent-Infant Synchrony. Biological Foundations and Developmental
outcomes. Current Directions in Psychological Science, 16: 340. DOI: 10.1111/5.1467-
8721.2007.00532.x [12 NS]

This review paper puts the study of parent-infant synchrony in historical context and reviews
research from different domains that are relevant to our knowledge of the role of synchrony in
healthy infant and child development. It reviews a large body of work on the long-term effects of
synchrony, and considers situations in which suboptimal synchrony may have deleterious effects
on development.

Feng, X., Hooper, E.G., & Jia, R. (2017). From compliance to self-regulation: Development
during early childhood. Social Development, 26, 981-995. [21 NS]

This is an empirical paper from a longitudinal study based on 1364 children studying the
development of self-regulation during early childhood. The study examines the importance of
both infant temperament and maternal sensitivity for the child’s developing ability to self-
regulate and presents a transactional developmental model. The paper represents empirical
support for the theoretical perspectives in the lecture.

Gergely, G., & Watson, J. S. (1999). Early socio-emotional development: Contingency
perception and the social-biofeedback model. Early social cognition: Understanding others in
the first months of life, 60, 101-136. [38 NS]

This is a theoretical paper presenting the socio-biofeedback model. The model states that human
infants are not born with an innate awareness of their emotional states and that the development
of emotional self—awareness and control is dependent on caregiver’s contingent reflections
(social mirroring). Theoretical, the text relies on contributions from theoreticians, such as
Bruner, Freud, Stern, and Winnicott. The social-biofeedback model is incorporate into the work
done by the Fonagy-group on the development of affect regulation and mentalization and is thus
of relevance for both basic and applied developmental psychology as well as clinical psychology.

Groh, A.M., Fearon, P., van I[jzendoorn, M.H., Bakermans-Kranenburg, M.J., & Roisman, G.I.
(2017). Attachment in the early life course: Meta-analytic evidence for its role in
socioemotional development. Child Development Perspectives, 11 (1), 70-76. [13 NS]

This paper supplements chapter 11 in Siegler et al (2020) on attachment as it looks into the long-
term impact of attachment on child development. The paper is a meta-analysis that examines the4





evidence that supports claims made by attachment theory, in particular, that variation in early
attachment predicts children’s developmental adaptation or maladaptation, and that
characteristics of children’s temperament does not determine attachment.

Hoffman, M., Gneezy, U., & List, J.A. (2011). Nurture affects gender differences in spatial
abilities. PNAS, 108, 14786-114788. [7 NS]

This empirical paper challenges often-held assumptions that there are genetic differences in
spatial abilities between males and females. The study shows that gender differences can both be
accounted for by education but also absent in matrilineal societies. This is an important paper in
discussing the nature-nurture debate.

Horst, C., & Gitz-Johansen, T. (2010). Education of ethnic minority children in Denmark:
Monocultural hegemony and counterpositions. Intercultural Education, 21(2), 137-151. [15
NS]

This article provides a critical analysis of policy discourse and implementation around the
education of ethnic minority children in Denmark. The authors use the concepts of hegemony
(that is, how predominance is culturally established and maintained) and monocultural versus
multicultural positions to frame the discourse used in Danish general and educational policy
documents. They find that the political discourse, across the political spectrum, shows the
hegemony of the monoculturalist position in Denmark, that is, one that aims to reduce ethnic,
cultural, and linguistic complexity in society, by implementing policies that work toward the
assimilation of ethnic minority groups to the Danish culture and language. From a monocultural
position, if ethnic minority children and youth struggle to meet national standards (e.g. in
education), the problem (and the responsibility for solving it) is located in the minority
community and individual. This analysis offers important insights for our understanding of the
development of ethnic minority children and youth.

Hurley, K.D., Huscroft-D’ Angelo, J., Trout, A., Griffith, A., & Epstein, M. (2014). Assessing
parenting skills and attitudes: A review of the psychometrics of parenting measures. Journal
of Child and Family Studies, 23, 812-823. [17 NS]

This review paper supplements chapter 12 in Siegler et al (2020) as it examines the challenges
related to assessing how and why a family may be both a risk and a protective factor for child
development. The review examines and discusses the psychometric quality of the many measures
that are used for assessing parenting skills or practices, such as behavior, beliefs, coping
mechanisms, reactions to stress, or discipline. This information is essential for practitioners and
researchers to aide in the selection of the most valid and reliable measures to assess parenting
behavior or attitudes.

Iverson, J. M. (2021). Developmental variability and developmental cascades: Lessons from
motor and language development in infancy. Current directions in Psychological Science,
30(3), 228-235. [15 NS]

This theoretical/review paper introduces the notion of developmental cascades, a conceptual
frameworkshowing that advances in one aspect of development can have far-reaching and
lasting change in other domains. It reviews findings in the literature in light of this framework,
showing that changes in the motor domain relate to development of communication and
language, and also discusses the potential role of parental input.





Johnson, M.H., Senju, A., & Tomalski, P. (2015). The two-process theory of face processing:
Modifications based on two decades of data from infants and adults. Neuroscience and
Biobehavioral Reviews, 50, 169-179. [25 NS]

This is a review article of a theory of face processing across development, considering current
neuroimaging data from infants, children and adults. It is a theory of developmental change
based on experience.

Juang, L.P., & Syed, M. (2019). The evolution of acculturation and development models for
understanding immigrant children and youth development. Child Development Perspectives,
13(4), 241-246. [8 NS]

In this theoretical article, the authors describe how the concept of acculturation (how
individuals change and adapt as a consequence of long-term, continuous contact with a new
culture) has evolved over time, though a developmental component to the concept has been
missing. They describe the integrative risk and resilience (IRR) model for immigrant child
adaptation (Suarez-Orozco et al., 2018) as the first comprehensive developmental model to
incorporate the complex concept of acculturation and as an important step toward
understanding immigrant children’s development.

Karmiloff-Smith, A. (1994). Précis of Beyond modularity: A developmental perspective on
cognitive science. Behavioral and Brain Sciences, 17(4), 693-707. [43 NS]

This theoretical paper aims to provide a synthesis between constructivist (e.g., Piaget) and
nativist accounts of development, by taking inspiration from both sides, but also rejecting some
premises of both. In several domains (considering the child for example as linguist, physicist,
mathematician, psychologist) it describes first the initial state of the infant mind/brain and then
subsequent learning in infancy and early childhood. It then proposes mechanisms that may
underlie these learning processes that involve both some innate abilities, but also undergo
fundamental changes, such as becoming increasingly specific, and increasingly explicit over
development.

Krol, K., Moulder, R., Lillard, T., Grossmann, T., & Connelly, J. (2019). Epigenetic dynamics in
infancy and the impact of maternal engagement. Science Advances. [19 NS]

This is an empirical paper exploring the role of maternal engagement in epigenetic changes in
the expression of the oxytocin receptor gene. It touches on the Nature vs. Nurture debate by
showing how early experience dynamically changes the expression of genes that are
instrumental in developing behavioural temperament of the child, and thus provides a nice
example of the false dichotomy between nature and nurture.

Kushnir, T. (2022). Imagination and social cognition in childhood. Wiley Interdisciplinary
Reviews: Cognitive Science, €e1603. [17 NS]

This theoretical paper discusses the role of imagination in multiple domains across development.
It argues that changes in imagination over development may be related to understanding causal 5





relations between physical objects, physical limitations on what people are able to do, to social
cognition such as morality, to social inferences, and to understanding other people’s
perspectives. As such, imagination is proposed to have a general, wide-reaching role in
children’s development, and may inspire discussions on how to nurture children’s imagination.

McAdams, D.P., & Olson, B.D. (2010). Personality development: Continuity and change over
the life course. Annual Reviews of Psychology, 61, 517-542. [35 NS]

This theoretical review paper summarizes main assumptions, concepts, and findings with regard
to personality development, considering three different, complementary layers on how to
understand this: Personality development with regard to (1) “dynamic constellation of
dispositional traits (the person as actor)”, (2) “characteristic goals and motives (the person as
agent), and (3) “integrative life stories (the person as author) situated in time and culture”.

Mesman, J., van [Jzendoorn, M.H., & Bakermans-Kranenburg, M.J. (2012). Unequal in
opportunity, equal in process: Parental sensitivity promotes positive child development in
ethnic minority families. Child Development Perspectives, 6 (3), 239-250. [16 NS]

In this systematic literature review, the authors evaluate a) levels of parental sensitivity in ethnic
minority families, b) whether these can be explained by economic or cultural factors, c) the
association between parental sensitivity in child outcomes in ethnic minority families. They find
that on average, ethnic minority parents have lower parental sensitivity scores compared to
majority families. They find stronger evidence for economic factors accounting for this difference
than they do for cultural factors (“unequal in opportunity ). In ethnic minority families, higher
parental sensitivity is associated with better child outcomes, just like in majority families (“‘equal
in process”’).

Morgenroth, T., & Ryan, M.K. (2021). The effects of gender trouble: An integrative theoretical
framework of the perpetuation and disruption of the gender/sex binary. Perspectives on
Psychological Science, 16(6), 1113-1142. [59 NS]

In this theoretical paper the authors draw on Butler’s concepts of gender performativity and
gender trouble. Its premise is that the sex/gender binary is socially constructed and maintained
through our performance of gender, whose alignment with the gendered norm is typically
accepted while deviance from the norm is not. The authors build on Goffman’s metaphor of
gender as a theater performance to highlight different facets of gender performance (character,
script, costume, stage, and audience) and use these to describe psychological processes through
which we comply (and reinforce), or break with, gender norms. The article offers key points with
important implications for the development of gender identity in children and youth.

Muentener, Herrig, Schulz (2018). The efficiency of infants’ exploratory play is related to
longer-term cognitive development. Frontiers in Psychology. [39 NS]

This empirical paper reports on a longitudinal study investigating the relationship between
exploratory play in infancy and cognitive development in early childhood. The population of the
study includes children that were part of early intervention services due to birth complications
and social risk factors. It demonstrates the importance and value of play, and of gathering





evidence on how various social risk factors may affect development, thus providing knowledge
that can inform future interventions.

Redshaw, J., & Suddendorf, T. (2016). Children’s and apes’ preparatory responses to two
mutually exclusive possibilities. Current Biology, 26(13), 1758-1762. [7 NS]

This empirical paper looked at how or whether young children can prepare for, and imagine,
multiple possibilities. They found that this capacity develops gradually over the kindergarten
vears, while there was no evidence of a similar ability non-human apes, raising the possibility
that this ability may be related to uniquely human thinking, related to how people entertain
various possibilities, and think about their future.

Sheskin, M., Chevallier, C., Lambert, S., & Baumard, N. (2014). Life-history theory explains
childhood moral development. Trends in Cognitive Sciences, 18(12), 613-615. [6 NS]

This theoretical article brings the framework of life-history theory to look at development of
moral thinking. It discusses the disconnect between infants’ understanding of harm / fairness in
third-party situations yet children applying this understanding to their own interactions with
others only many years later. From a life-history perspective, they argue, this may be related to
children beginning to interact and engage with others increasingly during these years, for which
moral behaviors are helpful.

Shiner, R.L., Soto, C.J., & De Fruyt, F. (2021). Personality assessment of children and
adolescents. Annual Reviews of Developmental Psychology, 3: 113-37. [29 NS]

This theoretical review paper summarizes different ways to assess ‘‘four broad domains of
personality in children and adolescents: temperament and personality traits, social-emotional-
behavioral (SEB) skills, motivation and agency (including goals, values, and interests), and
narrative identity. It also includes very practical suggestions on how to assess these aspects, as
well as on how to interpret results based on such assessments (with pointers at their strengths
and limitations).

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How Children Develop, 6" Edition.
Chapters 1, 3,4, 5,6,7,10, 11, 12, 13, 14, 15. [439 NS]

This is the core textbook for the course and a chapter is assigned for most of the lectures. It was
chosen because it identifies core ‘themes’ in developmental psychology, including the socio-
cultural theme, and brings this in in each chapter. In doing so, the textbook is extremely coherent
and allows us, as teachers, to create a thread throughout the course so that students can see how
these different themes are relevant to each and every aspect of development.

Smith, L. B., & Thelen, E. (2003). Development as a dynamic system. Trends in Cognitive
Sciences, 7(8), 343-348. [11 NS]

This theoretical paper provides an overview of a counterproposal to common nativist theories of
development. They argue for development to be viewed fundamentally different from these: as a

8





gradually emerging, multi-causal, complex system that emerges as an interplay of many
simultaneous processes, and less deterministic as some other theories imply.

Trevarthen, C., & Reddy, V. (2017). Consciousness in infants. In The Blackwell Companion to
Consciousness (2nd Ed). [20 NS]

This is a theoretical chapter on the ontogeny of consciousness in infants, from an enactive
functionalist, psychobiological approach (like that of Baldwin) and draws heavily on the Stern’s
notion of attunement and Bruner. It is an extremely broad paper, touching on many perspectives
and goes from discussing biological adaptations for consciousness before birth, newborn
consciousness as intertwined with caregiver interactions, but also imaginative and imitative, to
issues of phenomelogical philsophy. The paper also considers how consciousness can be studied
with the scientific method.

Ulferts, H., Wolf, K. M., & Anders, Y. (2019). Impact of process quality in early childhood
education and care on academic outcomes: Longitudinal meta-analysis. Child development,
90(5), 1474-1489. [27 NS]

This meta-analysis studies the significance of pedagogical processes in early childhood care on
children’s long-term development and academic success. The article provides empirical support
for the notion that early childcare constitutes an important part of the child’s developmental
context, i.e. is an important arena for child development. It complements previous meta-analyses
on how early childcare impacts on child development that primarily have focused on evidence
from the United States. As childcare institutions in Europe differ from the United States, this
meta-analysis synthesizes available longitudinal evidence in Europe.

Wang, Y., Park, Y. H., Itakura, S., Henderson, A. M. E., Kanda, T., Furuhata, N., & Ishiguro, H.
(2020). Infants' perceptions of cooperation between a human and robot. Infant and Child
Development, 29(2), e2161. [17 NS]

This empirical paper investigated young infants’ expectations about how a human and a robot
interact. Robots are increasingly present in people’s lives, therefore it is relevant to address how
we perceive them and interact with them — and how may this change over development. This
paper found that young infants have no expectation of cooperation between a human and a
robot, highlighting the potential role of experience of considering robots as good interactive
partners.

Ward, H., Brown, R., & Hyde-Dryden, G. (2014). Assessing parental capacity to change when
children are on the edge of care: an overview of current research evidence. Department of
Education (UK) research report, 36-52. [21 NS]

Chapter 2 in Ward et al (2014) is a supplement to chapter 12 in Siegler et al (2020). The chapter
provides a review of parental factors that are known to be associated with a risk of significant
harm to a child, factors that can reduce the risk of harm, and the likely nature of that harm. The
chapter also discusses how parents’ ability to care for their children adequately is also affected
by environmental factors, for example, the presence of wider deprivation including poverty,
unemployment etc.






FACT SHEET ON THE DEVELOPMENTAL PSYCHOLOGY COURSE - SPRING 2023

BACKGROUND:

The revision of the BA:

In 2019, the acting leadership decided to set down the study board as steering committee
for a revision of the bachelor education in psychology to be implemented in September
2021. This was based on 1) a wish to update the old curriculum, which would be 10 years
old in 2021, and 2) the faculty decision that all subject elements should be divisible by 7.5
ECTS points to fit a common structure at UCPH (UCPH's internal market for courses).
Consequently, the number of lectures were reduced from 28 to 20 lectures and the number
of pages from 1500 to 1200 standard pages of compulsory literature and from 300 to 200
standard pages of self-selected literature

The teaching group:

The new teaching group in Developmental Psychology (which includes 9 teachers) is very
different this year for several reasons. First, it was decided to prioritise permanent staff for
teaching rather than external teachers, to ensure greater involvement in teaching by
members of the department and to save expenditures on DVIP. Second, most of the
teaching group in Developmental Psychology from previous years have left (Hviid, Villadsen,
Bang, Murakami, Hedegaard) and new VIPs within the field have been hired (including 3
new internationally recognized tenure-track assistant professors). This inevitably means that
the course will look different, as the pool of teachers has changed, and each teacher has the
obligation to assign up to 3 texts for each of their own lectures.

Previous evaluations:

Repeated comments from many years of teaching evaluations have been that many
students found the course dominated by one perspective, unstructured and with no
apparent link between topics, and many missed a more coherent overview of child
developmental milestones. In revising the course, we were very mindful of this consistent
student feedback.

THE NEW COURSE (approved by the Study Board November 16 2022)

Fagbeskrivelsen:

In fulfilling the definition and aims stated in the Studieordning, we wanted to create an
exciting, challenging, and comprehensive overview of current knowledge in the field of
developmental psychology. As one of our core BA courses, the aim is to provide a solid base
in theory, empirical research, and method, including multiple perspectives. This same
balance is sought in all our BA core courses. The developmental psychology course is not an
applied course and should not be seen as containing information that can be applied
directly in practice. Nevertheless, all future psychological practice is crucially dependent on
our students getting a solid scientific foundation in these areas, e.g. clinical and pedagogical
psychology and many other applied areas. Further, it should be highlighted, that the group
of teachers includes both highly skilled basic researchers as well as researchers within
applied areas, many of these also having clinical skills. This means, that in many lectures the
teachers will include perspectives on how developmental psychology is being translated into
practices in many areas in Denmark.





The choice of textbook for the course

To address the previous student evaluations, we aimed to develop a coherent course that
would provide the students with a solid overview of current knowledge and trends within
developmental psychology - based on the core principle that theory and empirical research
must inform one another. We aimed to create a balanced, internationally oriented
developmental psychology, in line with the department and university strategy, so that
future Danish psychologists have knowledge of a broad range of theories, empirical research
and methods that are the bedrock of developmental psychology. In doing this, we decided
to base the new course on a well-known and acknowledged undergraduate textbook (How
Children Develop, Siegler et al.2020). This textbook is also used in other Danish universities
(e.g. Aarhus).

The textbook trajectory represents an excellent introduction to the field, to the topics that
are most relevant and well-researched, and to the different themes (e.g. the sociocultural
perspective) that recur in history and topic. This textbook was especially chosen for its
repeated emphasis on the sociocultural perspective as all teachers in the course recognize
that the culture and context in which children develop are inseparable from the
developmental trajectory and outcome. This theme will be present in each topic, including
those on brain development and genetics.

The additional readings on the pensumliste chosen by the teachers for each of their lectures
document a great variety and act as supplements to the textbook in adding further
perspectives to the topics. 20% of assigned readings are empirical papers. The remaining
texts are theoretical papers, review papers and papers explicating tools for assessing
relevant dimensions of childcare. We would also like to point out that some of the authors
whose primary texts are no longer on the pensumliste are nevertheless apparent in other
texts that are. For example, Stern, Baldwin and Bruner are relied on heavily in Trevarthen &
Reddy (2017), and the work of Feldman (2007) and Gergely & Watson (1999) are clearly
influenced by both Stern and Winnicott; Bruner is further well-covered in the textbook
chapter on language; Butler is neither a psychologist nor developmental psychologist, but
their ideas are translated by Morgenroth & Ryan (2021) for a psychology audience. Finally,
the textbook does an excellent job at covering key founders of the field like Vygotsky and
Piaget, who reappear throughout, and it is rare to find the original texts (always
translations) on undergraduate reading lists.

We also note that the curriculum that has been approved by a majority in our study board,

and that it is broadly similar to the curricula for developmental psychology at other Danish

universities, including Aarhus, Aarlborg and SDU. Notably, most of the texts whose absence
has raised concerns also do not appear on the pensumlister at these institutions:

https://studerende.au.dk/fileadmin/studerende.au.dk/BSS/Psykologi/Undervisning/Pensumlist
er/E22/Udviklingspsykologi_pensum E22 NS.pdf

https://www.psykologi.aau.dk/digital Assets/1033/1033099 _semesterplan-3.-sem_e21.pdf

https://odin.sdu.dk/sitecore/index.php?a=fagbesk&id=49979&listid=3782&lang=da





EVALUATION OF THE COURSE

The course will run for the first time in Spring 2023. We will naturally make sure to
encourage all students to participate in the midway evaluation as well as in the final
evaluation of the course in the end of the semester. We will further invite several students
to participate in a thorough evaluation of the course after its first iteration. This, in
conjunction with continuous critical reflection and discussion among the teaching staff
(which also includes teachers from previous years who thus have in-depth knowledge on the
previous curriculum as well as the new curriculum), will inform adjustments to the course
content in future years and ensure that it continues to grow and change in a manner that
balances the development of the field with student interests and needs in the education.
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Monday 13-15 CSS 35.01.44 and Wednesday 8-10 CSS 35.01.05

Week

Lecturer

Broad topic

Readings

Introduction to development, core concepts and theories

6 Victoria 1. What is Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Southgate developmental Children Develop, Chapter 1 (Enduring Themes in Child
psychology? Development Section & Methods for Studying Child Development
6/2/23 (13-15) sections). Chapter 3 (Brain Development section & box 3.3). pp11-
35 (34 pages)
Victoria 2. Nature, nurture, | Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Southgate and epigenetics Children Develop, Chapter 3 pp.79-92. (19 pages)
8/2/23 (8-10) Berent, I. (2021). Can we get human nature right? PNAS, 118, 39.
(12 pages)
Hoffman, M., Gneezy, U., & List, J.A. (2011). Nurture affects gender
differences in spatial abilities. PNAS, 108, 14786-114788. (7 pages)
7 Dora Kampis 3. Key theories in Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How

13/2/23 (13-
15)

developmental
psychology and
their current-day
counterparts

Children Develop, Chapter 4. P.118-149. (44 pages)

Karmiloff-Smith, A. (1994). Précis of Beyond modularity: A
developmental perspective on cognitive science. Behavioral and
brain sciences, 17(4), 693-707. (43 pages)

Smith, L. B., & Thelen, E. (2003). Development as a dynamic system.
Trends in cognitive sciences, 7(8), 343-348. (11 pages)
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Early development

7 Dora Kampis

15/2/23 (8-10)

4. Infancy:
perception, action
and learning

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 5. P. 176-195. (26 pages)

Iverson, J. M. (2021). Developmental variability and developmental
cascades: Lessons from motor and language development in
infancy. Current directions in psychological science, 30(3), 228-235.
(15 pages)

Adolph, K. E. (2000). Specificity of learning: Why infants fall over a
veritable cliff. Psychological Science, 11(4), 290-295. (16 pages)

8 Victoria
Southgate

20/2/23 (13-
15)

5. Infancy: social
and emotional
development

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 11. P. 401-408 (9 pages)

Johnson, M.H., Senju, A., & Tomalski, P. (2015). The two-process
theory of face processing: Modifications based on two decades of
data from infants and adults. Neuroscience and Biobehavioral
Reviews, 50, 169-179. (25 pages)

Trevarthen, C., & Reddy, V. (2017). Consciousness in infants. In The
Blackwell Companion to Consciousness (2nd Ed). (20 pages)

Victoria
Southgate

22/2/23 (8-10)

6. Early
interactions

Cascio, C.J., Moore, D., & McGlone, F. (2019). Social touch and
human development. Developmental Cognitive Neuroscience, 35, 5-
11. (17 pages)

Krol, K., Moulder, R., Lillard, T., Grossmann, T., & Connelly, J. (2019).
Epigenetic dynamics in infancy and the impact of maternal
engagement. Science Advances. (19 pages)
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Feldman, R. (2007). Parent-Infant Synchrony. Biological Foundations
and Developmental outcomes. Current Directions in Psychological
Science. (12 pages)

9 Mette Veever

27/2/23 (13-
15)

7. Attachment

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 11. P.390-401. (16 pages)

Groh, A.M., Fearon, P., van ljzendoorn, M.H., Bakermans-
Kranenburg, M.J., & Roisman, G.l. (2017). Attachment in the early
life course: Meta-analytic evidence for its role in socioemotional
development. Child Development Perspectives, 11 (1), 70-76. (13

pages)

Katrine Rghder

1/3/23 (8-10)

8. Self-regulation Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How

Children Develop, Chapter 10. P.366-378. (16 pages)

Feng, X., Hooper, E.G., & Jia, R. (2017). From compliance to self-
regulation: Development during early childhood. Social
Development, 26, 981-995. (21 pages)

Gergely, G., & Watson, J. S. (1999). Early socio-emotional
development: Contingency perception and the social-biofeedback
model. Early social cognition: Understanding others in the first
months of life, 60, 101-136. (38 pages)

From infancy across childhood
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10

Katarina Begus

6/3/23 (13-15)

9. Social learning

Csibra, G., & Gergely, G. (2011). Natural pedagogy as evolutionary
adaptation. Philosophical Transactions of the Royal Society B:
Biological Sciences, 366(1567), 1149-1157. (20 pages)

Berl, R. E., & Hewlett, B. S. (2015). Cultural variation in the use of
overimitation by the Aka and Ngandu of the Congo Basin. PloS one,
10(3), e0120180. (27 pages)

Bian, L., Leslie, S. J., & Cimpian, A. (2017). Gender stereotypes about
intellectual ability emerge early and influence children’s interests.
Science, 355(6323), 389-391. (8 pages)

Katarina Begus

8/3/23 (8-10)

10. Play and
curiosity

Chu & Schulz (2020). Play, Curiosity and Cognition. Annual review of
Developmental Psychology, 2, 317-333. (24 pages)

Begus K, Southgate V (2018) Curious learners: How infants’
motivation to learn shapes and is shaped by infants’ interactions
with the social world. Active Learning from Infancy to Childhood,
eds Saylor M, Ganea P (Springer, Cham.), pp 13—-37. (26 pages)

Muentener, Herrig, Schulz (2018). The efficiency of infants’
exploratory play is related to longer-term cognitive development.
Frontiers in Psychology. (39 pages)

11

Jesper
Dammeyer

13/3/23 (13-
15)

11. Language
development

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 6. P.198-234. (49 pages)
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Dora Kampis

15/3/23 (8-10)

12. Conceptual
development

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 7. Pp 255-271 (22 pages)

Feigenson, L., Dehaene, S., & Spelke, E. (2004). Core systems of
number. Trends in cognitive sciences, 8(7), 307-314. (17 pages)

Redshaw, J., & Suddendorf, T. (2016). Children’s and apes’
preparatory responses to two mutually exclusive possibilities.
Current Biology, 26(13), 1758-1762. (7 pages)

12

Dora Kampis

20/3/23 (13-
15)

13. Understanding
other people

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 7. Pp.242-255. (19 pages)

Kushnir, T. (2022). Imagination and social cognition in childhood.
Wiley Interdisciplinary Reviews: Cognitive Science, €1603. (17 pages)

Wang, Y., Park, Y. H., Itakura, S., Henderson, A. M. E., Kanda, T.,
Furuhata, N., & Ishiguro, H. (2020). Infants' perceptions of
cooperation between a human and robot. Infant and Child
Development, 29(2), e2161. (17 pages)

Dora Kampis
22/3/23 (8-10)

14. Moral
development

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 14. Pp.489-525. (49 pages)

Sheskin, M., Chevallier, C., Lambert, S., & Baumard, N. (2014). Life-
history theory explains childhood moral development. Trends in
cognitive sciences, 18(12), 613-615. (6 pages)

Aknin, L. B., Broesch, T., Hamlin, J. K., & Van de Vondervoort, J. W.
(2015). Prosocial behavior leads to happiness in a small-scale rural
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society. Journal of experimental psychology: General, 144(4), 788.
(21 pages)

13

Ingo Zettler

27/3/23 (13-
15)

15. Personality
development

McAdams, D.P., & Olson, B.D. (2010). Personality development:
Continuity and change over the life course. Annual Reviews of
Psychology, 61, 517-542. (35 pages)

Shiner, R.L., Soto, C.J., & De Fruyt, F. (2021). Personality assessment
of children and adolescents. Annual Reviews of Developmental
Psychology, 3: 113-37. (29 pages)

Sociocultural developmental contexts

13

Mette Veever

29/3/23 (8-10)

16. Family life

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 12. Pp.425-457. (44 pages)

Hurley, K.D., Huscroft-D’Angelo, J., Trout, A, Griffith, A., & Epstein,
M. (2014). Assessing parenting skills and attitudes: A review of the
psychometrics of parenting measures. Journal of Child and Family
Studies, 23, 812-823. (17 pages)

Ward, H., Brown, R., & Hyde-Dryden, G. (2014). Risks of Future
Harm (Chapter 2) in Assessing parental capacity to change when
children are on the edge of care: an overview of current research
evidence. Research report, Department of Education (UK). Pages 36-
52. (21 pages)

14

15

Sophie
Reijman

17. Peer
relationships

Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Children Develop, Chapter 13, pp 459-483 (34 pages)
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12/4/23 (8-10)

Collins, W.A., Welsh, D.P., & Furman, W. (2009). Adolescent
romantic relationships. Annual Review of Psychology, 60(1), 631-
652. (27 pages)

16 Johanne 18. Daycare Ahnert, L. (2021). Attachment to child care providers (Chapter 4). In
Smith-Nielsen R. Thompson, J. Simpson, & L. Berlin (Eds.). Attachment: The
fundamental questions, 31-38. The Guildford Press. (8 pages)
17/4/23 (13- Baustad, A. G., & Bjgrnestad, E. (2020). Everyday interactions
15) between staff and children aged 1-5 in Norwegian ECEC. Early Years,
1-15. (21 pages)
Ulferts, H., Wolf, K. M., & Anders, Y. (2019). Impact of process
quality in early childhood education and care on academic
outcomes: Longitudinal meta-analysis. Child development, 90(5),
1474-1489. (27 pages)
Sophie 19. Gender Siegler, Saffran, DeLoache, Gershoff & Eisenberg (2020). How
Reijman development Children Develop, Chapter 15. Pp.527-570. (58 pages)
19/4/23 (8-10) Morgenroth, T., & Ryan, M.K. (2021). The effects of gender trouble:
An integrative theoretical framework of the perpetuation and
disruption of the gender/sex binary. Perspectives on Psychological
Science, 16(6), 1113-1142.(59 pages)
17 Sophie 20. Ethnic minority | Horst, C., & Gitz-Johansen, T. (2010). Education of ethnic minority
Reijman children and youth | children in Denmark: Monocultural hegemony and

26/4/23 (8-10)

counterpositions. Intercultural Education, 21(2), 137-151. (15
pages)
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Juang, L.P., & Syed, M. (2019). The evolution of acculturation and
development models for understanding immigrant children and
youth development. Child Development Perspectives, 13(4), 241-
246. (8 pages)

Mesman, J., van lJzendoorn, M.H., & Bakermans-Kranenburg, M.J.
(2012). Unequal in opportunity, equal in process: Parental
sensitivity promotes positive child development in ethnic minority
families. Child Development Perspectives, 6 (3), 239-250. (16 pages)







gore, fordi vi har gode erfaringer med, at vi som kolleger kan blive klogere pa hinandens
forskellige perspektiver pa psykologien, og derigennem kan opna relevant samarbejde med
forbedrede forstaelser og dermed fag til folge. Vi hdber derfor pd, at vores indleg i
diskussionen vil blive taget som en opfordring og invitation til yderligere udveksling og debat

om psykologien, dens status og fremtid pa instituttet.

Vi er enige i de studerendes grundleggende papegning af, at uddannelsen i stigende grad
mangler perspektiver fra den kritiske samfundsvidenskab og humanvidenskab. Dette skal
forstas ud fra en habermasiansk opdeling i samfundsvidenskab, humanvidenskab og
naturvidenskab, hvoraf vi mener at psykologien har et ben i alle tre lejre. Udviklingen vak fra
en bred reprasentation af alle disse forskellige perspektiver gar langt tilbage, og allerede
afskaffelsen af faget ”Genstand og metode” medforte en kraftig nedprioritering af den retning
eller disciplin, man kaldte for almenpsykologien, som var et forseg pa at danne
helhedsorienterede og samlende teorier om, hvad ‘det psykiske’ som sadan overhovedet er.
Dertil ser vi ogsa en udfordring i, at studiet i tiltagende grad har mistet undervisere, som har
forstand pa, erfaring med og forskningsmassig interesse i netop de praksissammenhzaenge,
som mange af vores studerende skal ud og agere i. Mange studerende skal ud og arbejde i
PPR, og vi har mistet flere kolleger gennem érene, som har haft stor ekspertise inden for
omrader, som er vigtige at kende til, nair man som PPR-psykolog skal arbejde tvarfagligt med
udviklingsarbejde 1 en sarlig skolemassig sammenhang. Det er vores opfattelse, at vores
studerende pa den ene side mangler storre integrerende teoretiske perspektiver og pa den
anden side mangler forstaelse for de praksisfelter, de skal navigere i som professionelle efter

studiet.

Med ovenstiende som udgangspunkt vil vi forst forsege at udfolde de teoretiske diskussioner
af videnskabelighed og fagliched og efterfolgende diskutere udfordringerne, som vi ser dem 1

praksis pa instituttet.

Almenpsykologiens tilgang som disciplin er karakteriseret ved grundleggende at arbejde
nonreduktivt med psyken. Psyken opfattes som en entitet, man ikke kan reducere til summen
af dens bestanddele. Psyken er ikke ”blot” biologi, men mere end det, om end den
selvfolgeligt star i et meget sarligt og vigtigt forhold til biologien. Bade psykoanalyse,
feenomenologi og kritisk psykologi er sdledes eksempler pa retninger inden for psykologien (og
andre felter), som arbejder med, at psyken grundleggende ikke kun kan forstds som et udtryk
for hjerne eller andre biologiske begreber (eller organer). Men vigtigere endnu, sa er det ogsa
retninger, som arbejder helhedsorienteret med sporgsmalet om psyken. De er saledes
grundlaeggende sat 1 en form for videnskabelighed, hvor man forseger at forsta det enkelte
menneske og dets subjektivitet med udgangspunkt i en kontekstualiseret og helhedsorienteret
tilgang. Sporgsmalet bestir sdledes for alle disse retninger ikke i at afdakke specifikke

sammenhznge mellem klart afgrensede variable, men snarere at forsta dannelsen af



komplekse og sxrlige fanomener og udtryk som resultatet af en helhed af mange
forskelligartede processer. Denne form for videnskabelighed mener vi er essentiel for at forsta
psyken og bor derfor ogsa vere en essentiel del af psykologiuddannelsen, da denne type af
videnskabelighed bidrager til en forstielse for nuancerne og det sarlige ved de enkelte
mennesker og deres liv. Psykologer vil i de fleste praksissammenhange skulle forholde sig til
mennesker med sxregne problemer og med sarlige nuancer, og en forstdelse for sidanne
subjektive problemer kraver en refleksiv tenkning med baggrund i teorier og metoder, man

blandt andet finder inden for det almenpsykologiske felt.

Uanset om der er tale om klinisk behandling i ambulatorier eller arbejdet med en skoleklasse
fyldt med vanskeligheder, sa er det vigtigt, at vi kleder vores studerende pa til deres deltagelse
1 forskellige praksisser med almene teorier, der hjzlper dem med at overveje, hvordan de skal
gribe forskellige problemstillinger an, nar de moeder dem i virkeligheden. Det er siledes efter
vores opfattelse ikke kun et sporgsmal om, at de skal lere ”hvad der virker bedst” (hvad de
selvfolgeligt ogsa skal), men ogsa at de skal lere tilgange, der hjzlper dem med at forsta,
hvordan de far noget til at virke godt i en sammenhang med andre aktorer. Sagt pa en anden
made; hvis det, der virker bedst, ikke virker, hvad ger man sa? Da har man brug for teorier,
der hjelper en med at tenke alment psykologisk. Her er det iser retninger inden for
psykologien, der specifikt forstar subjektet som betydningsfuldt engageret i praksisser og som
et subjekt, der tenker, beslutter og udvikler sig igennem disse, der kan hjzlpe de studerende
med at arbejde sammen med eksempelvis folkeskolelerere om, hvordan man udvikler praksis
pa mader, hvor en intervention kan virke efter hensigten. Vi mener selvfolgelig ikke, at disse
perspektiver skal sta alene, men at der bor vare en ligelig vagtning mellem disse og andre (eks.
mere klassisk naturvidenskabelige) tilgange. I samme ombaring er det vigtigt at understrege at
vi vaerdsatter den faglige diversitet som alle vores kolleger bringer til bordet i fallesskab.
Samlet set er disse perspektiver uundvearlige for en uddannelse, der skal uddanne psykologer
til det danske arbejdsmarked.

Men hvorfor synes det sa svaert at fa diverse tilgange til at sameksistere ligevardigt pa vores
institut? Som pa alle andre arbejdspladser skal de forskellige hensyn og interesser pa et institut
soges samlet 1 praksis. Spergsmal om, hvem der kan varetage hvilken undervisning hvornar, er
relevante, nar det handler om, hvilke perspektiver, der kan vare til stede pa et pensum i et fag.
Spoergsmil om, hvorvidt en godkendelse af et pensum i et studienzvn er udtryk for en
billigelse af et pensum afhanger af, om studienaevnet har haft tilstrekkelig mulighed for at
sette sig ind 1 det pageldende pensum og vurdere, om de er enige i, at det lever op til de
rimelige forventninger. Sporgsmil om, hvem der anszttes pa instituttet, afthenger af, hvad
man vagter hojest 1 disse ansewttelser, og hvilke strategier for Kebenhavns Universitet, der
settes af rektoratet, men ogsa af hvilke formelle bestemmelser der er; hvilken status
ansattelsesudvalg og studienxvn har. Det er vores opfattelse, at der pa tvaers af alle disse
mange sammenhaxnge er sket glidninger, der over lang tid har skabt den situation, vi befinder

os 1. Derfor er det ogsd svart at placere “forklaringen” entydigt et sted. Snarere ber man



opfatte den samlede udvikling som et kompleks samspil af mange forhold, hvor
enkeltpersoners konkrete deltagelse ikke i sig selv udger den forskel, der udmenter sig i den

nuvarende situation, de studerende problematiserer.

Vi har ogsa sympati for de af vores kolleger, som starter pa instituttet og ikke kender til de
perspektiver, der tidligere er blevet udfoldet for de studerende, og som kun kan undre sig
over, hvorfor den psykologi, som de er eksperter inden for, ikke synes at vaere nok i sig selv til
at dekke den faglige bredde, vi soger. Det er vores oplevelse, at meget af den udfordring, der
handler om ansazttelser og pensum blandt os kolleger pa instituttet ogsa er afstedkommet af
manglende dialoger og udvekslinger af forskellige syn pa videnskabelighed og pa psykologien.
Kolleger imellem har mange af os har sikkert en forestilling om at vores syn pd
videnskabelighed og psykologien enten afviger - eller flugter - mere end det egentlig gor.
Derfor bor vi tage disse diskussioner. I denne sammenhaxng er den afsluttende debat pa
socialpsykologifaget for 1. semesterstuderende et udmarket eksempel pa, hvordan forskellige
forskere fra diverse traditioner har meget, de er enige om, og meget de er uenige om, og at vi
som kolleger bliver klogere, nar vi engagerer os aktivt 1 disse diskussioner. I den forbindelse er
fordelagtigt at tenke denne uenighed som et samlende udgangspunkt for vores uddannelser.
Det ber vzxre siadan, at i alle de fag pia uddannelsen, som oplagt har forskellige
videnskabeligheder tilknyttet, teenkes forskelligheder ind, som en del af faget i sig selv. Ikke
dermed sagt, at man bor laese Victor Frankl 1 faget Kognitionspsykologi, men det er vigtigt, at
de studerende bade horer om social decision making og kritisk psykologi i socialpsykologi. Vi
undrer os over, at udviklingspsykologien ikke lengere rummer psykoanalyse og sociokulturelle
tilgange. Isxr fordi en del af udviklingspsykologi handler om, hvad udvikling overhovedet
betyder, og om man meningsfuldt £z adskille menneskets udvikling fra den kulturhistoriske
sammenhang, det udvikler sig i. Vi mener ikke at hverken vi selv eller vores kolleger er i1 stand
til at komme med et endeligt eller fyldestgorende svar pa store sporgsmal som dette, hvorfor

de studerende ma prasenteres for flere mulige mader at tenke udvikling pa.

Losningen ma vare at sorge for, at der etableres klare strukturer for praksisser omkring
ansxttelser og ogsd fagtilretteleggelse, pa en sidan made, at mangfoldigheden af
udgangspunkter for forstielse af psykologien kan diskuteres i demokratiske fora. Arbejdet
med en klarere praksis for studienzvnet er hensigtsmassigt 1 denne sammenhzang, men der
bor ogsa arbejdes p4, at de studerende far mere medbestemmelse flere steder i processen. Som
institut skal vi ikke vare lukket fra omverdenen, og det er berigende at have en mangfoldig
kreds af kolleger, der forstar psykologi ud fra forskellige videnskabelige udgangspunkter. Og vi
har samtidig en forpligtigelse over for de studerende, vi uddanner, til at kunne indga i en
dansk praksissammenhzang. Vi skal levere undervisning til de studerende, som kleder dem
bredt pa til de mange typer af videnskabelighed, der er vigtige for et virke som psykolog, og vi
skal kunne formidle relevant viden om netop de praksissammenhange, de skal indga i som

psykologer.



Dear Colleagues and Students,

Several of us (including staff from the Humanities research cluster) wish to contribute to
the current debate about the students’ blockade. We will try to put into words our
perceptions of the challenges we are facing as educators. Our motivation is especially
derived from good collegial experiences, where we have learned about each other’s
perspectives on psychology. We hope to achieve a fruitful collaboration with improved
understanding and, as a result, improved courses for our students. We hope that this
document will be received as an encouragement and invitation to further exchange and

debate about psychology, its status, and future at the department.

We agree with the students' fundamental point of view that their education increasingly
lacks perspectives from critical social science and the humanities. This is to be understood
from a Habermasian distinction between social sciences, natural sciences, and humanistic
sciences, of which we believe psychology to be entrenched in all three. The trend of some
of these differing perspectives lacking goes back quite a long way with the discontinuation
of the course “Area of Inquiry and Method” (Genstand og metode). This led to a decided
deprioritization of the discipline of General Psychology (Danish: almenspykologi), which
centers around holistic and unifying theories attempting to answer the question of what
psychology actually is. In turn, we have also to an increasing degree lost teachers with
experience and research interests in practical contexts in which several of our students
must navigate. Many students start their careers in PPR, and we have lost a number of
colleagues over the years who have considerable expertise in relevant areas in which PPR
psychologists need to have thorough knowledge when working across disciplines in
diverse school contexts. We believe that our education lacks an integrative theoretical
perspective as well as an understanding of the fields of practice in which many of our
students will have to navigate as professionals after graduation. With the above as our
point of departure, we will discuss the theoretical challenges of scientific practice and

professionalism followed by the challenges we see in its practice at the department.

General Psychology is characterized by a non-reductive (or as non-reductive as possible)
approach to the psyche. The psyche is perceived as an entity that cannot be reduced to the
sum of its constituent parts. It is e.g. not only biology, but exists as a relation to the world.
Psychoanalysis, Phenomenology, and Critical Psychology are schools of psychology (and
of other disciplines), which work to ensure that the psyche is fundamentally understood,
not only as an expression of the brain or other biological concepts (or bodies), although
biology certainly is very important as well. Essentially, they are approaches that posit,
rather non-reductively, questions about the nature of the psyche. They are variations of
attempts to understand the singular individual and its subjectivity with a point of origin in

a contextualized and unity-oriented approach. A common denominator for these traditions



is that they do not attempt to reveal specific connections between clearly defined variables
but, rather, attempt to understand the creation of complex and particular phenomena and
expressions as results of a greater whole comprising many different processes. We view
this kind of science as essential to understanding the psyche and therefore it should be an
essential part of the psychology education, because such a scientific approach contributes
significantly to an actual understanding of the nuances and particularities of individual
people’s lives. Psychologists meet people with unique problems, and a thorough
understanding of their issues demands reflection grounded in theories and methods

existing within the field of General Psychology and its focus on subjectivity.

Regardless of whether in clinical treatment, in outpatient clinics, or in a school classroom
fraught with difficulties, it is important that we equip our students to practice using general
theories which help them consider how best to approach different problems as encountered
in diverse settings. In our opinion, it is not only a question of having to learn "what works
best” — which, of course, students also should learn — they should learn approaches that
help them understand Zow they can work well in context with other stakeholders. Put
differently: If what works best does not work, what do you do? This means having to draw
on theories of General Psychology; the psychologist needs to be able to think about what it

means to be human in a particular context.

Here, it is especially the areas of psychology that specifically understand individuals as
meaningfully engaged in practice, as subjects who think, decide, and develop across
practices, which can help students working together with e.g. schoolteachers about how
practice should be developed, whether an intervention works according to a plan. Of
course, we do not believe that these perspectives should stand alone, but that we need a
better balance between these and other (e.g. more classical natural scientific) approaches.
Therefore it is important to underline that we highly value the diversity of perspectives that
all our colleagues bring in unity. We believe that all these perspectives are essential for the

education of psychologists in the Danish labor market.

However, why does it seem so hard to get it right at our department? As in any other
workplace, the various concerns and interests of a department need to come together in
practice. Questions of who can teach what and when are relevant when considering the
perspectives that might be present in a curriculum for a course. The question of whether
the approval of a syllabus by a board of studies is an endorsement of a syllabus depends on
whether the board of studies has had sufficient opportunity to actually familiarize itself
with the syllabus and to assess whether it agrees that the syllabus meets reasonable
expectations. The question of who is appointed to the department depends on what is most
important in these appointments and what strategies are set by the rectorate for the

University of Copenhagen, but it also depends on what formal regulations there are; what



status the appointment committee and study board have. It is our view that there have been
slippages across all these many contexts, which over a long period of time have created the
situation we are in now. In this way, we also believe that it is difficult to place the
"explanation" unequivocally somewhere. Rather, the overall development should be seen
as a complex pattern of many factors, where the concrete participation of individuals does
not in itself constitute the difference that results in the situation that the students are
problematizing. We also have sympathy for those of our colleagues who start at the
department and are unaware of the perspectives that have previously been offered to
students, and who can only wonder why the psychology in which they are experts was
apparently not enough in itself to fulfill all requirements of what is needed on the subject.
It is our experience that many of the challenges around appointments and curriculum
among us colleagues at the department are also a symptom of a lack of dialogue and
exchange of different views on science and on psychology. If we imagine that we agree
about what psychology is, then we must point out that of course we do not and should not.
In this context, the final debate in the social psychology course for first semester students
is an excellent example of how different researchers, from various traditions, have much
they agree on and much they disagree on, and that we as colleagues become wiser when
we actively engage in these discussions. In this context, we find it beneficial to think of
this disagreement as a unifying starting point for our education. It should be the case that
in all the subjects on the program, which obviously have different scientific disciplines
associated with them, differences are considered as part of the subject itself. In this way,
we do not think that Victor Frankl should be read in the course Cognitive Psychology, but
that it is important that students hear about both social decision making and critical
psychology in social psychology. We are surprised that developmental psychology no
longer includes psychoanalysis and sociocultural approaches. Especially when part of the
challenge is what development even means, and whether one can meaningfully separate
human development from the cultural and historical context in which it develops. We do
not believe that either we or any of our colleges can answer questions like this in an
absolute and final manner, thus students need to be exposed to a wider range of possible

ways to think about e.g. developmental psychology.

The solution must be to ensure that clear structures of practice are established, not only
around recruitment but also around the professional organization, in such a way that
different starting points for understanding psychology can be discussed in democratic fora.
Work on clearer practices for the Board of Studies is appropriate in this context, but we
also believe that work should be done to increase student participation at several points in
the process. We believe that as a department, we should not be closed off from the outside
world, and it is enriching to have colleagues who see things differently. However, we also
believe that we have a special obligation to the students we educate to engage in a Danish
practice context. We need to provide students with an education that equips them broadly

for the many types of scientific knowledge that are important for working as a



psychologist, and we need to be able to disseminate relevant knowledge about the practice
contexts in which they will be working as psychologists.
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